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How do students on academic
probation perceive their
engagement across campus
compared with students in
good academic standing?
Results suggest that their
perceived engagement is

lower with peers and faculty.
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* Nearly universal policy at colleges and universities
* Under-researched

* Engagement
* Engaging students in higher education in the various
activities that contribute to student success and learning
outcomes matters more than who the students are or
where they go to college (Kuh, 2001).
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RESEARCH How does perceived engagement across campus
QUESTION differ for students who are on Academic Probation
after their first semester when compared with their

counterparts who are in good academic standing?
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NSSE .
ENGAGEMENT | Engagement Indicators
INDICATORS | Higher-Order Learning

Reflective & Integrative Learning
Academic Challenge Learning Strategies
Quantitative Reasoning

Collaborative Learning

Learning with Peers Discussions with Diverse Others

Student-Faculty Interaction

Experiences with Faculty Effective Teaching Practices

Quality of Interactions
Supportive Environment

Campus Environment
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METHODS * Fall 2018 cohort of first-time/full-time students

* Completed NSSE in Spring 2019

* Comparison of students on AP who completed NSSE
(n=42) & counterparts in good academic standing
who completed NSSE (n=815)

* t-tests for testing significant differences; Levene’s
test for equality of variances; Cohen’s d for effect
Size
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Independent Samples Test
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RESULTS * Significantly lower engagement (p<0.5) in

“Collaborative Learning” with medium effect size

* Marginally lower engagement (p<0.10) in “Effective
Teaching Practices” with small effect size

* 17% of students on AP completed NSSE vs. 30% of
students in good academic standing
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COLLABORATIVE Y= guestions measuring the Collaborative
L EARNING Learning construct are the following: “During the
current school year, how often have you.....

(1) asked another student to help you understand
course material;

(2) explained course material to one or more
students;

(3) prepared for exams by discussing or working
through course material with other students;

(4) worked with other students on course projects or
assignments.”
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EFFECTIVE The NSSE questions measuring the Effective Teaching
TEACHING Practices construct are: “During the current school

PRACTICES year, to what extent have your instructors done the
following...

(1) clearly explained course goals and requirements;
(2) taught course sessions in an organized way;

(3) used examples or illustrations to explain difficult
points;

(4) provided feedback on a draft or work in progress;

(5) provided prompt and detailed feedback on tests
or completed assignments.”
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IN PRACTICE * Solving problems and learning difficult material while

collaborating with peers helps to deepen understanding
and to prepare students for realistic group-work. It
offers students opportunities to learn from each other,
problem-solve together and master content by
explaining it to others.

e Student learning occurs when the student is properly
supported in comprehending course materials. Effective
teaching practices, such as organized instruction, clear
expectations, illustrative examples, and timely and
specific feedback on student work, provide the
foundation for student learning.
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DISCUSSION AND Link personal responsibility and enlightenment to support services as a

powerful way of keeping all students in higher education (Moxley, Najor-
IMPLICATIONS Durack, & Dumbrigue, 2001)

* Intentionally promote validating experiences from faculty,
administrators, and peers to promote academic and social awareness
(Murphy & Hicks, 2006)

* Highlight diversity, showcase first-generation students and their
successes, facilitate cultural capital by making the “rules of the game”
visible, clearly communicate college expectations and what is required
to be successful, and help students build relationships on campus
(Stephens & Brannon, 2015)

* While NSSE does not offer much insight into the sociocultural dynamics
our students experience across campus and in their classrooms, we can
improve on connecting what is being learned with all students’ values,
attitudes, beliefs, experiences, and perspectives (Gay, 2013)
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