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Diversity Climate Assessment

Spring 2001

Bettina B. Höppner, Thomas R. Dougan, and James F. Campbell

Summary

The University of Rhode Island (URI) is striving towards becoming more multiculturally aware and competent institution.  In an effort to adhere to Title VI of the Civil Rights Act of 1964, URI has outlined a number of goals as part of a process to become more multiculturally competent, which may be seen as a response to the review the Office of Civil Rights (OCR) is conducting of universities (compliance review number 01-99-6003).  The stated goals in the URI Resolution Agreement (2000) include an assessment of the current climate in regards to multicultural issues on campus, improvement of the community environment, and the inclusion of multicultural issues in the curriculum. The present study is a pilot study to establish a base-line assessment of the campus climate in regards to multicultural issues.
     
Consequently, the purpose of the following study was to assess the responses of 149 students matriculated at the University of Rhode Island on the Kingston campus according to their satisfaction with and their views of multicultural issues on campus. This survey was conducted as a telephone survey in December of 2000 and February of 2001 and was a project of the SQOLAS (Student Quality of Life and Satisfaction) Research Project of the Division of Student Affairs.

     
Participants were 89 women and 58 men. There were 54 freshpersons (36.5%), 37 sophomores (25%), 23 juniors (15.5%), 27 seniors (18.2%) and 7 graduate students (4.7%). The age of the participants ranged from 18 to 44, with a mean of 20.47 and 79.7% of the participants being between 18 and 21 years of age. Furthermore, the sample consisted of 107 Caucasian participants (72.3%), 15 Hispanic/Latino/a participants (10.1%), 12 African American participants (8.1%), 8 Asian American/Pacific Islander participants (5.4%), 2 American Indian/Alaskan Native participants (1.4%) and 4 participants who described themselves as other than the above mentioned (2.7%). 

The Diversity Climate Assessment survey (table 1) is a 34-item instrument that included demographics and items assessing the participants' views and satisfaction with issues concerning multiculturalism in general and issues regarding sexual orientation and disability in particular. The survey was adapted from the Campus Diversity Questionnaire-Revised (CDQ-R) by Landrum,Vandernoot, and Dillinger (1999). The CDQ-R is a 23-item instrument that was used to assess views on multiculturalism on US campuses nationwide. For the URI Diversity Climate Assessment, all 23 items were included in the survey, with a slight change on items 4, 5, 9, 13, 15, and 21, in which the original statements were transformed into negative statements to avoid a response set. Items 24 through 29 were added to this instrument, utilizing the same sentence structures as in previous items of the CDQ-R, with only minor changes to focus on issues regarding disability. Items 30 through 34 utilized the some of these same statements to address issues of sexual orientation. 

The survey was conducted using the services of the Research Center for Business and Economics at the University of Rhode Island. Researchers randomly sampled matriculated students on two different afternoons to evenings, one session taking place during November of 2000, and the other during February of 2001. The most recent available lists of participant telephone numbers were randomly dialed. Telephone numbers were obtained from the telecommunications office of HRL. In the second calling session, phone numbers of students of color were over-sampled to improve the diversity of the overall sample. All phone-interviews were anonymous. A total number of 148 participants were available for the analysis.

Item response choices consisted of simple answer, categorized demographic questions and five-point Likert scale choices consisting of: 5 - strongly agree, 4 - agree, 3 - neutral, 2 - disagree, and 1 - strongly disagree. See Table 1 for the Diversity Climate Assessment 2001 Script. 

Brief Overview of Descriptive Results by Interest Area


The following is a short description of the descriptive tables presented in this report. Overall, in each data table, the URI sample was compared to the base-line national sample of the CDQ-R, collected and analyzed by Landrum et al. (1999). It should be pointed out that this national sample (Landrum et al., 1999) consists of 2,383 undergraduate students of metropolitan universities (compare to 12,326,948 undergraduate students overall). For the purposes of this report, we will use the term ‘national sample’ to refer to this sample, as this sample does reflect the overall population in terms of distributions according to gender, age, and ethnic background. It should, however, be kept in mind that this sample was derived from metropolitan universities and not rural universities such as the University of Rhode Island.

 
Tables 2 through 6 reflect the percentage of agreement of the various survey items of the sample. Agreement was operationally defined as endorsing either "strongly agree" or "agree,” which was the operational definition used in the CDQ-R (Landrum et al., 1999). As the Diversity Climate Assessment has more items than the CDQ-R, the additional items of the Diversity Climate Assessment could not be compared to the national sample. Also, as mentioned above, items 4, 5, 9, 13, 15, and 21 were reversed in their meaning in the Diversity Climate Assessment. Thus, the national sample percentages reflect the opposite meaning for these statements, and should be interpreted as such. The reversed statements also differ from the national statements more than expected, after taking the reverse meaning into account, which may imply that the negation of a statement has a different meaning than the affirmation of the same statement.

Table 2. Overall comparison of Diversity Climate Assessment of URI and  national sample.


For the most part, URI data correspond closely to the national data. Items on which the URI data differed 10% or more from the national sample, are items 8, 10, 12, 14, and 19 (marked in table with ×). On each of these statements, endorsement of the URI sample of this statement exceeded the endorsement of the national sample by more than 10%. 

Table 3.: Comparison of Freshmen and Sophomores on the Diversity Climate Assessment/CDQ-R of URI sample and national sample.

URI Freshmen differed from national freshmen on items 3, 10, 11, 18, and 19 by 10% or more (marked with ×). On all of these items, URI freshmen reflected stronger agreement with these statements than the national sample. URI sophomores differed from national sophomore on items 3, 8, 10, 12, and 16 (marked with Ø). On items 3, 8, 10, and 12, URI sophomores reflected a greater percentage of agreement; on item 12, the national sophomore sample showed greater agreement. 
Table 4. Comparison of Juniors and Seniors on the Diversity Climate Assessment/CDQ-R of URI sample and national sample.

URI Juniors differed from national juniors on items 1, 8, 11, 12, 14, 16, 17, and 22 by 10% or more (marked with ×). On items 8, 11, 12, 14, 16, 17, and 22, URI juniors showed stronger agreement with these statements than the national sample. On item 1, the national sample of juniors showed greater agreement than URI juniors. URI seniors differed from the national sample of seniors on items 1, 12, 14, 18, 19, and 20 (marked with Ø). On items 12, 14, 18, 19, and 20, URI seniors reflected a greater percentage of agreement; on item 1, the national sample of seniors showed greater agreement than URI seniors. 
Table 5. Comparison of Caucasians and Non-Caucasians on the Diversity Climate Assessment/CDQ-R of URI sample and national sample.

Originally, race had been measured in six different categories, American Indian/Alaskan Native, Black/African American, Hispanic/Latino, White/Caucasian, Asian American/Pacific Islander, and other. However, as the representation of each of the non-Caucasian racial groups was very low, these groups had to be combined into the overall students of color group in order to be analyzed for meaningful statistics. The national sample reported percentages of agreement for each racial group separately. In order for the URI sample to the compared to this data, the national data had to be recalculated to fit the categories of Caucasians and students of color. Some minor rounding errors occurred, as only percentages and sample sizes of the national data were available for recalculation.

URI Caucasians differed from Caucasians of the national sample on items 3, 8, 10, 12, 14, 20, and 22 by 10% or more (marked with ×). On all of these items, URI Caucasians showed stronger agreement with these statements than Caucasians of the national sample. URI students of color differed from the national sample of students of color on items 1, 3, 6, 8, and 12 by 10% or more (marked with Ø). On item 12, URI students of color showed a greater percentage of agreement; on items 1, 3, 6, and 8, the national sample of students of colors showed greater agreement than URI seniors.

Table 6. Comparison of Women and Men on the Diversity Climate Assessment/CDQ-R of URI sample and national sample.

URI female students differed from female students of the national sample on items 8, 10, 12, and 14 by 10% or more (marked with ×). On all of these items, URI female students showed stronger agreement with these statements than female students of the national sample. URI male students differed from the national sample of men on items 1, 2, 3, 12, 14, 15, 17, 18, 19, and 22 by 10% or more (marked with Ø). On items 12, 14, 15, 17, 18, 19, and 22, URI male students showed a greater percentage of agreement; on items 1, 2, and 3, the national sample of male students showed greater agreement than URI male students.

Overview of the Analytical Statistics

For the analytical interpretation of the data, a number of scores were generated. The first score is an overall Diversity Climate Assessment score, which was calculated by adding all item values together, and reverse scoring the reversed statements (4,5, 9, 13, 15, and 21).
For a better conceptual comparison, two sets of orthogonal factors have been created of the Diversity Climate Assessment in addition to the overall score. The first set of factors consists of the factors through which the Diversity Climate Assessment was created. Thus, the first factor (items 1-23) consists of the original 23 CDQ-R (Landrum et al., 1999) items, followed by the second factor (items 24-29) of 6 modified CDQ-R items according to disability, followed by the third factor (30-34) of 5 modified CDQ-R items according to sexual harassment. Thus, the three factors focus on ethnic issues, disability issues and sexual orientation issues respectively. 


The second set of factors was conceptually generated, considering the Diversity Climate Assessment as a whole. Six factors were conceptualized: 1) Campus Diversity Conflict (items 1, 4, 6, 11, 28, 29, 33, and 34) which describes observed conflict, uneasiness and discrimination due to diversity; 2) Personal Diversity Comfort (items 2, 14, 25, and 30) which describes personal views on friendship and experienced comfort in regards to diversity; 3) University Procedure (items 3, 7, 8, 10, 13, 15, 19, 24, 26, 27, 31, 32) which describes the participants’ awareness of, satisfaction with and attitude towards institutional promotion of diversity, including faculty’s and staff’s displayed sensitivity and awareness; 4) Educational Satisfaction (items 5, 9, 12, 16, 17, 20) which describes the perceived educational value of diversity and satisfaction with academic training to that end;  5) Diversity Benefit (items 21, 22, and 23) which describes an overall perceived benefit of diversity; and 6) URI Satisfaction (item 18) which describes the participants’ satisfaction with URI in general. 


It should be stressed that these two sets of factors consist of arbitrary, conceptually sound categories rather than statistically orthogonal or independent categories. Thus, the analyses involving these factors are conceptual interpretations of the data. 

Group Differences

These two sets of factors were used to analyze the data in terms of conceptual group differences. Group differences were analyzed through a number of ANOVAs (please refer to the page XX for a more detailed explanation of ANOVA). The following tables are the results of the statistically significant group differences according to their respective grouping variables. Statistical significance was interpreted at 
α = .05.

Table 7. Group differences according to upper or lower class standing.

While there was no significant group difference between freshmen, sophomores, juniors, and seniors overall, there was a group difference between individuals of upper or lower group standing. Individuals of an upper class standing showed statistically significant higher endorsement of items pertaining to their Educational Satisfaction with diversity, with F (1, 145) = 6.05, p < .02. In other words, individuals of a higher class standing perceived greater educational value in diversity as such as well as indicated greater satisfaction with their education in regards to diversity.

Table 8. Group differences according to ethnic background.

As pointed out earlier, the present sample did not offer a sufficiently large representation of all the six proposed ethnic groups. In order to be able to conduct meaningful analyses, the six ethnic groups were collapsed into two ethnic groups, Caucasian students and students of color. An overall statistically significant difference was found between these two groups in terms of the overall score on the Diversity Climate Assessment, with F (1, 138) = 6.17, p < .01. In addition, two statistically significant differences were found in the subsets of the overall Diversity Climate Assessment, which may add to the conceptual interpretation of this difference. It should be noted that each of these two differences is found in a different set of factors, and are thus not to be considered additive, but rather as conceptually informative. One difference is found in the set of formative factors, in the factor of the original CDQ-R (Landrum et al., 1999) items. Caucasian students indicated a significantly higher satisfaction in regards to ethnic diversity than did students of color, with F (1, 138) = 5.245, p < .02. In terms of the conceptual factors, there is a statistically significant difference in terms of the satisfaction with University Procedure. Caucasian students indicated higher satisfaction with university practices in regards to diversity which includes diversity promotion, procedures, and sensitivity than did students of color, F (1, 142) = 4.22, p < .05. Thus, the overall group differences in terms of the Diversity Climate Assessment scores may be understood either in terms of ethnic issues or in terms of university procedure. 

Table 9. Group differences according to gender.

While there was no statistically significant difference in the total scores of the Diversity Climate Assessment between male and female students, there were three differences between these two groups on conceptual factors. First, female student indicated a higher satisfaction with their academic training in terms of diversity as well as indicating a greater appreciation of such training than did male students, F (1, 144) = 6.16, p < .02. Second, females indicated a higher belief in the overall benefit of diversity than males, F (1, 142) = 9.34, p < .01. Third, males indicated a higher observance and awareness of conflict and uneasiness due to diversity than did females, F (1, 145) = 4.67, p < .05.

Correlations


As we are particularly interested in seeing to what extent the URI experience contributes to the undergraduate conceptualization of diversity, a number of correlations were run in reference to class standing. While such an analysis does not imply causality, it does offer an insight into existing relationships (Please refer to page XX for a more detailed description of correlations). 


In terms of the overall score on the Diversity Climate Assessment as well as its sub-scores on the individual factors, only two correlations were statistically significant. The results of these correlations are presented in table 12.

Table 10. Correlations between class standing and University Procedure and Educational Satisfaction.

There are two significant correlations in regards to class standing. First, the correlation between class standing and University Procedure is r = -.17, which is significant at α = .05. In other words, the higher the class standing, the lower the satisfaction with university procedures in terms of diversity. Second, the correlation between class standing and Educational Satisfaction with Diversity is r = .19, which is significant at α = .05. In other words, the higher the class standing, the higher the perceived educational value of diversity as well as satisfaction with classes in terms of diversity.

Table 1. Diversity Climate Assessment 2001 Script
Hi!

My name is _____________ and I am calling for the Student Quality of Life and Satisfaction Project of the University of Rhode Island (short SQOLAS) to ask you some questions about your views on several campus issues. Your participation will help us to estimate more accurately the student attitudes toward these issues, and ultimately to improve campus life. Do you have a moment to spare to answer these questions? (Wait for answer) 

To protect your privacy, your name does not appear anywhere on this questionnaire. You have been assigned a number that will be used instead of your name in any documentation of the finding. Further, all data will be expressed in the form of group data. We will also be glad to share our findings with you at the end of the study, as well as answer any questions that you might have about the research project. To do so, please refer to our URI web page to contact us or to view the posted results. You can also call SQOLAS directly at 847-2451 for any questions you might have.

For this survey I will ask you to respond to several statements by indicating whether you strongly disagree (SD), disagree (D), are neutral or uncertain (N), agree (A) or strongly agree (SA) with each given statement. Then I will ask you a couple of demographic questions, followed by two open-ended questions, so that we fully understand your view on these issues. The whole survey should take approximately 15 minutes.

Please note that your participation in this survey is voluntary and can be terminated by you at any point.

Are you ready to begin?

	
	Strongly disagree:   SD

Disagree:                  D

Neutral/Uncertain:  N

Agree:                       A

Strongly agree:       SA
	

	1
	The campus environment is free from racial conflict.
	SD      D      N      A      SA

	2
	Friendships are more likely to be determined by common interests than by race.
	SD      D      N      A      SA

	3
	This university actively promotes diversity.
	SD      D      N      A      SA

	4
	As far as I know, minorities feel uncomfortable at this university.
	SD      D      N      A      SA

	5
	My education on this campus has not included exposure to the history and culture of minority groups.
	SD      D      N      A      SA

	6
	In general, the relationship between minority and majority students is a friendly one.
	SD      D      N      A      SA

	7
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the multicultural needs of the campus.
	SD      D      N      A      SA

	8
	I am aware of the content of my university's diversity plan.
	SD      D      N      A      SA

	9
	Taking classes that emphasize multicultural diversity would not enhance my education.
	SD      D      N      A      SA

	10
	Recruitment of minority students is an institutional priority.
	SD      D      N      A      SA

	11
	I have encountered racial discrimination on this campus.
	SD      D      N      A      SA

	12
	I think that the core curriculum should require courses in multicultural diversity.
	SD      D      N      A      SA

	13
	This university does not provide a new student orientation that adequately addresses multicultural diversity.
	SD      D      N      A      SA

	14
	I feel comfortable going to any campus activity regardless of the racial composition of those who attend.
	SD      D      N      A      SA

	15
	Hiring practices at this university do not indicate that racial/ethnic barriers are gradually eroding.
	SD      D      N      A      SA

	16
	Where appropriate, professors address multicultural issues in the classroom.
	SD      D      N      A      SA

	17
	Diversity on campus improves the quality of my education.
	SD      D      N      A      SA

	18
	I am satisfied with my educational institution.
	SD      D      N      A      SA

	19
	The faculty at this institution are sensitive to diversity issues.
	SD      D      N      A      SA

	20
	Diversity enriches the educational experience.
	SD      D      N      A      SA

	21
	Diversity does not promote personal growth and a healthy society.
	SD      D      N      A      SA

	22
	Diversity strengthens communities and the workplace.
	SD      D      N      A      SA

	23
	Diversity enhances America's economic competitiveness.
	SD      D      N      A      SA

	24
	In general, buildings on this campus are accessible to individuals with disabilities.
	SD      D      N      A      SA

	25
	I feel comfortable attending classes and any other campus activity together with persons with disabilities.
	SD      D      N      A      SA

	26
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of the disabled population on campus.
	SD      D      N      A      SA

	27
	I believe that the students exhibit sufficient sensitivity to the needs of the disabled population on campus.
	SD      D      N      A      SA

	28
	I have encountered discrimination against persons with disabilities on this campus.
	SD      D      N      A      SA

	29
	As far as I know, persons with disabilities feel comfortable at this university.
	SD      D      N      A      SA

	30
	I feel comfortable attending classes and any other campus activity regardless of the sexual orientation of those who attend.
	SD      D      N      A      SA

	31
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	SD      D      N      A      SA

	32
	I believe that the students exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	SD      D      N      A      SA

	33
	I have encountered discrimination against persons of a gay/lesbian or bisexual/transgender sexual orientation on this campus.
	SD      D      N      A      SA

	34
	As far as I know, persons of a gay/lesbian or bisexual/transgender sexual orientation feel comfortable at this university.
	SD      D      N      A      SA


We will now proceed to some demographic questions, followed by two more open-ended questions.
(Please circle the correct answer)

1. Gender:


Male 

Female

2. Age:


_______________

3. Current Class Standing:
Freshperson
Sophomore
Junior
Senior 
Grad Student

4. Race:

American Indian/Alaska Native

Black/African American







Hispanic/Latino

White/Caucasian


Asian American/ Pacific Islander

Other (Please specify)

5.    Sexual Orientation:

heterosexual
gay/lesbian
bisexual/transgender

6.    Disability: 


No
Yes  (if yes, please specify: ______________________)

7.    Religion:


________________________

Please respond briefly to the following questions:

1. What are the benefits or advantages (if any) to diversity? 

2. What are the drawbacks or disadvantages (if any) to diversity? _______________________________

Thank you very much for you time and participation! As I mentioned earlier, the results of this survey will be posted on the web at the end of this study on the SQOLAS (Student Quality of Life and Satisfaction) Project homepage. Please feel free to contact us for any comments or questions.

Thank you again, and have a good evening.

Table 2. Overall comparison of Diversity Climate Assessment between URI and  national sample.

	
	Items
	URI
	National

	1
	The campus environment is free from racial conflict.
	(53) 35.8%
	39.7%

	2
	Friendships are more likely to be determined by common interests than by race.
	(115) 77.7%
	72.7%

	3
	This university actively promotes diversity.
	(94)   63.5%
	57.8%

	4
	As far as I know, minorities feel uncomfortable at this university.
	(27) 18.2%
	61.1% *

	5
	My education on this campus has not included exposure to the history and culture of minority groups.
	(42) 28.4%
	56.8% *

	6
	In general, the relationship between minority and majority students is a friendly one.
	(109) 73.6%
	69.8%

	7
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the multicultural needs of the campus.
	(97) 65.5%
	61.7%

	8×
	I am aware of the content of my university's diversity plan.
	(55) 37.2%
	22.0%

	9
	Taking classes that emphasize multicultural diversity would not enhance my education.
	(22) 14.9%
	67.8% *

	10×
	Recruitment of minority students is an institutional priority.
	(67) 45.3%
	32.5%

	11
	I have encountered racial discrimination on this campus.
	(34) 23.0%
	22.0%

	12×
	I think that the core curriculum should require courses in multicultural diversity.
	(89) 60.1%
	47.9%

	13
	This university does not provide a new student orientation that adequately addresses multicultural diversity.
	(37) 25.0%
	27.2% *

	14×
	I feel comfortable going to any campus activity regardless of the racial composition of those who attend.
	(114) 77.0%
	64.4%

	15
	Hiring practices at this university do not indicate that racial/ethnic barriers are gradually eroding.
	(50) 33.8%
	29.6% *

	16
	Where appropriate, professors address multicultural issues in the classroom.
	(86) 58.1%
	58.8%

	17
	Diversity on campus improves the quality of my education.
	(111) 75.0%
	67.7%

	18
	I am satisfied with my educational institution.
	(116) 78.4%
	72.8%

	19×
	The faculty at this institution are sensitive to diversity issues.
	(90) 60.8%
	50.5%

	20
	Diversity enriches the educational experience.
	(129) 87.2%
	79.4%

	21
	Diversity does not promote personal growth and a healthy society.
	(7) 4.7%
	83.8% *

	22
	Diversity strengthens communities and the workplace.
	(136) 91.9%
	82.5%

	23
	Diversity enhances America's economic competitiveness.
	(115) 77.7%
	71.2%

	24
	In general, buildings on this campus are accessible to individuals with disabilities.
	(88) 59.5%
	

	25
	I feel comfortable attending classes and any other campus activity together with persons with disabilities.
	(141) 95.3%
	

	26
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(100) 67.6%
	

	27
	I believe that the students exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(105) 70.9%
	

	28
	I have encountered discrimination against persons with disabilities on this campus.
	(30) 20.3%
	

	29
	As far as I know, persons with disabilities feel comfortable at this university.
	(86) 59.1%
	

	30
	I feel comfortable attending classes and any other campus activity regardless of the sexual orientation of those who attend.
	(132) 89.2%
	

	31
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(68) 45.9%
	

	32
	I believe that the students exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(58) 39.2%
	

	33
	I have encountered discrimination against persons of a gay/lesbian or bisexual/transgender sexual orientation on this campus.
	(42) 28.4%
	

	34
	As far as I know, persons of a gay/lesbian or bisexual/transgender sexual orientation feel comfortable at this university.
	(63) 42.6%
	


* in the national survey (Landrum et al., 1999), these items did not include the word "not" in the given statement, and thus reflect the opposite agreement of the statement

Note: N = 148. Responses were made on a 5-point Likert scale: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree. The percentages are based on agreement with the given statements, where both "agree" and "strongly agree" were interpreted as agreement.

Table 3.: Comparison of Freshmen and Sophomores on the Diversity Climate Assessment/CDQ-R of URI sample and national sample. 
	Items
	(n) % Agreement

	
	Freshman
	Sophomore

	
	URI
	National
	URI
	National

	1
	The campus environment is free from racial conflict.
	(26) 48.1
	45.5
	(13) 35.1
	36.2

	2
	Friendships are more likely to be determined by common interests than by race.
	(45) 83.3
	75.0
	(25) 67.6
	70.3

	3×, Ø
	This university actively promotes diversity.
	(37) 68.5
	58.0
	(28) 75.7
	57.8

	4
	As far as I know, minorities feel uncomfortable at this university.
	(8) 14.8
	63.8  *
	(7) 18.9
	58.3  *

	5
	My education on this campus has not included exposure to the history and culture of minority groups.
	(18) 33.3
	57.1  *
	(7) 18.9
	64.2  *

	6
	In general, the relationship between minority and majority students is a friendly one.
	(42) 77.8
	73.8
	(26) 70.3
	68.0

	7
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the multicultural needs of the campus.
	(38) 70.4
	62.8
	(24) 64.9
	60.8

	8 Ø
	I am aware of the content of my university's diversity plan.
	(18) 33.3
	23.9
	(17) 45.9
	22.2

	9
	Taking classes that emphasize multicultural diversity would not enhance my education.
	(4) 7.4
	68.7  *
	(9) 24.3
	60.9  *

	10×, Ø
	Recruitment of minority students is an institutional priority.
	(24) 44.4
	34.0
	(22) 59.5
	29.4

	11×
	I have encountered racial discrimination on this campus.
	(8) 14.8
	24.3
	(11) 29.7
	27.2

	12 Ø
	I think that the core curriculum should require courses in multicultural diversity.
	(22) 40.7
	46.1
	(26) 70.3
	56.8

	13
	This university does not provide a new student orientation that adequately addresses multicultural diversity.
	(8) 14.8
	26.2  *
	(14) 37.8
	20.0  *

	14
	I feel comfortable going to any campus activity regardless of the racial composition of those who attend.
	(40) 74.1
	67.0
	(24) 64.9
	59.3

	15
	Hiring practices at this university do not indicate that racial/ethnic barriers are gradually eroding.
	(13) 24.1
	28.3  *
	(15) 40.5
	30.3  *

	16 Ø
	Where appropriate, professors address multicultural issues in the classroom.
	(31) 57.4
	60.5
	(19) 51.4
	64.0

	17
	Diversity on campus improves the quality of my education.
	(37) 68.5
	65.2
	(28) 75.7
	74.9

	18×
	I am satisfied with my educational institution.
	(47) 87.0
	73.3
	(25) 67.6
	69.9

	19×
	The faculty at this institution are sensitive to diversity issues.
	(35) 64.8
	49.4
	(21) 56.8
	51.3

	20
	Diversity enriches the educational experience.
	(47) 87.0
	78.1
	(30) 81.1
	84.9

	21
	Diversity does not promote personal growth and a healthy society.
	(3) 5.6
	85.8  *
	(3) 8.1
	87.4  *

	22
	Diversity strengthens communities and the workplace.
	(50) 92.6
	82.7
	(33) 89.2
	86.9

	23
	Diversity enhances America's economic competitiveness.
	(39) 72.2
	73.5
	(30) 81.1
	76.6

	24
	In general, buildings on this campus are accessible to individuals with disabilities.
	(32) 59.3
	
	(22) 59.5
	

	25
	I feel comfortable attending classes and any other campus activity together with persons with disabilities.
	(51) 94.4
	
	(36) 97.3
	

	26
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(39) 72.2
	
	(25) 67.6
	

	27
	I believe that the students exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(45) 83.3
	
	(23) 62.2
	

	28
	I have encountered discrimination against persons with disabilities on this campus.
	(8) 14.8
	
	(8) 21.6
	

	29
	As far as I know, persons with disabilities feel comfortable at this university.
	(37) 68.5
	
	(19) 51.4
	

	30
	I feel comfortable attending classes and any other campus activity regardless of the sexual orientation of those who attend.
	(49) 90.7
	
	(30) 81.1
	

	31
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(30) 55.6
	
	(15) 40.5
	

	32
	I believe that the students exhibit sufficient sensitivity to the needs of persons of a gay/lesbian or bisexual/transgender sexual orientation.
	(26) 48.1
	
	(12) 32.4
	

	33
	I have encountered discrimination against persons of a gay/lesbian or bisexual/transgender sexual orientation on this campus.
	(12) 22.2
	
	(9) 24.3
	

	34
	As far as I know, persons of a gay/lesbian or bisexual/transgender sexual orientation feel comfortable at this university.
	(29) 53.7
	
	(13) 35.1
	


* in the national survey (Landrum et al., 1999), these items did not include the word "not" in the given statement, and thus reflect the opposite agreement of the statement

Note: N = 148. Responses were made on a 5-point Likert scale: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree. The percentages are based on agreement with the given statements, where both "agree" and "strongly agree" were interpreted as agreement.

× difference of 10% or greater in first two columns

Ø difference of 10% or greater in last two columns

Table 4. Comparison of Juniors and Seniors on the Diversity Climate Assessment/CDQ-R of URI sample and national sample. 

	Items
	(n) % Agreement

	
	Junior
	Senior

	
	URI
	National
	URI
	National

	1×, Ø
	The campus environment is free from racial conflict.
	(6) 26.1
	40.6
	(7)  25.9
	36.2

	2
	Friendships are more likely to be determined by common interests than by race.
	(17) 73.9
	70.3
	(21) 77.8
	70.3

	3
	This university actively promotes diversity.
	(11) 47.8
	53.5
	(15) 55.6
	57.8

	4
	As far as I know, minorities feel uncomfortable at this university.
	(6) 26.1
	59.1  *
	(4) 14.8
	58.3  *

	5
	My education on this campus has not included exposure to the history and culture of minority groups.
	(3) 13.0
	61.7  *
	(11) 40.7
	64.2  *

	6
	In general, the relationship between minority and majority students is a friendly one.
	(16) 69.6
	69.9
	(18) 66.7
	68.0

	7
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the multicultural needs of the campus.
	(15) 65.2
	61.7
	(16) 59.3
	60.8

	8×
	I am aware of the content of my university's diversity plan.
	(11) 47.8
	23.6
	(8) 29.6
	22.2

	9
	Taking classes that emphasize multicultural diversity would not enhance my education.
	(4) 17.4
	70.5  *
	(3) 11.1
	60.9  *

	10
	Recruitment of minority students is an institutional priority.
	(8) 34.8
	34.4
	(10) 37.0
	29.4

	11×
	I have encountered racial discrimination on this campus.
	(8) 34.8
	21.0
	(7) 25.9
	27.2

	12×, Ø
	I think that the core curriculum should require courses in multicultural diversity.
	(15) 65.2
	51.8
	(22) 81.5
	56.8

	13
	This university does not provide a new student orientation that adequately addresses multicultural diversity.
	(7) 30.4
	27.3  *
	(5) 18.5
	20.2  *

	14×, Ø
	I feel comfortable going to any campus activity regardless of the racial composition of those who attend.
	(19) 82.6
	63.9
	(25) 92.6
	59.3

	15
	Hiring practices at this university do not indicate that racial/ethnic barriers are gradually eroding.
	(12) 52.2
	30.4  *
	(8) 29.6
	30.3  *

	16×
	Where appropriate, professors address multicultural issues in the classroom.
	(16) 69.6
	56.6
	(17) 63.0
	64.0

	17×
	Diversity on campus improves the quality of my education.
	(18) 78.3
	67.2
	(22) 81.5
	74.9

	18 Ø
	I am satisfied with my educational institution.
	(17) 73.9
	73.6
	(22) 81.5
	69.9

	19 Ø
	The faculty at this institution are sensitive to diversity issues.
	(12) 52.2
	51.3
	(17) 63.0
	51.3

	20 Ø
	Diversity enriches the educational experience.
	(20) 87.0
	78.9
	(26) 96.3
	84.9

	21
	Diversity does not promote personal growth and a healthy society.
	(1) 4.3
	81.7  *
	(0) 0.0
	87.4  *

	22×
	Diversity strengthens communities and the workplace.
	(21) 91.3
	80.0
	(25) 92.6
	86.9

	23
	Diversity enhances America's economic competitiveness.
	(18) 78.3
	69.7
	(21) 77.8
	76.6

	24
	In general, buildings on this campus are accessible to individuals with disabilities.
	(14) 60.9
	
	(15) 55.6
	

	25
	I feel comfortable attending classes and any other campus activity together with persons with disabilities.
	(21) 91.3
	
	(26) 96.3
	

	26
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(13) 56.5
	
	(18) 66.7
	

	27
	I believe that the students exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(15) 65.2
	
	(19) 70.4
	

	28
	I have encountered discrimination against persons with disabilities on this campus.
	(4) 17.4
	
	(8) 29.6
	

	29
	As far as I know, persons with disabilities feel comfortable at this university.
	(11) 47.8
	
	(14) 51.9
	

	30
	I feel comfortable attending classes and any other campus activity regardless of the sexual orientation of those who attend.
	(21) 91.3
	
	(26) 96.3
	

	31
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(12) 52.2
	
	(7) 25.9
	

	32
	I believe that the students exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(7) 30.4
	
	(9) 33.3
	

	33
	I have encountered discrimination against persons of a gay/lesbian or bisexual/transgender sexual orientation on this campus.
	(12) 52.2
	
	(7) 25.9
	

	34
	As far as I know, persons of a gay/lesbian or bisexual/transgender sexual orientation feel comfortable at this university.
	(7) 30.4
	
	(10) 37.0
	


* in the national survey (Landrum et al., 1999), these items did not include the word "not" in the given statement, and thus reflect the opposite agreement of the statement

Note: N = 148. Responses were made on a 5-point Likert scale: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree. The percentages are based on agreement with the given statements, where both "agree" and "strongly agree" were interpreted as agreement.

× difference of 10% or greater in first two columns

Ø difference of 10% or greater in last two columns

Table 5. Comparison of Caucasians and Non-Caucasians on the Diversity Climate Assessment/CDQ-R of URI sample and national sample.

	Items
	(n) % Agreement

	
	Caucasian Students
	Students of Color

	
	URI
	National
	URI
	National

	1 Ø
	The campus environment is free from racial conflict.
	(43) 40.2
	40.5
	(10)  24.4
	39.9

	2
	Friendships are more likely to be determined by common interests than by race.
	(90)  84.1
	79.6
	(25)  61.0
	65.2

	3×, Ø
	This university actively promotes diversity.
	(76)  71.0
	60.2
	(18)  43.9
	56.3

	4
	As far as I know, minorities feel uncomfortable at this university.
	(14)  13.1
	66.1  *
	(13)  31.7
	57.9  *

	5
	My education on this campus has not included exposure to the history and culture of minority groups.
	(27)  25.2
	58.2  *
	(15)  36.6
	56.0  *

	6 Ø
	In general, the relationship between minority and majority students is a friendly one.
	(87)  81.3
	76.0
	(22)  53.7
	64.1

	7
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the multicultural needs of the campus.
	(77)  72.0
	68.1
	(20)  48.8
	54.6

	8×, Ø
	I am aware of the content of my university's diversity plan.
	(37)  34.6
	17.5
	(18)  43.9
	28.5

	9
	Taking classes that emphasize multicultural diversity would not enhance my education.
	(15)  14.0
	61.8  *
	(7)  17.1
	77.2  * 

	10×
	Recruitment of minority students is an institutional priority.
	(46)  43.0
	25.6
	(21)  51.2
	42.3

	11
	I have encountered racial discrimination on this campus.
	(18)  16.8
	15.7
	(16)  39.0
	31.1

	12×, Ø
	I think that the core curriculum should require courses in multicultural diversity.
	(57)  53.3
	37.2
	(32) 78.0
	52.5

	13
	This university does not provide a new student orientation that adequately addresses multicultural diversity.
	(18)  16.8
	24.7  *
	(19)  46.3
	30.6  *

	14×
	I feel comfortable going to any campus activity regardless of the racial composition of those who attend.
	(86)  80.4
	67.9
	(28)  68.3
	61.7

	15
	Hiring practices at this university do not indicate that racial/ethnic barriers are gradually eroding.
	(33)  30.8
	34.9  *
	(17)  41.5
	27.3  *

	16
	Where appropriate, professors address multicultural issues in the classroom.
	(68)  63.6
	64.9
	(18)  43.9
	52.8

	17
	Diversity on campus improves the quality of my education.
	(79)  73.8
	64.2
	(32)  78.0
	74.7

	18
	I am satisfied with my educational institution.
	(89)  83.2
	77.7
	(27)  65.9
	69.6

	19
	The faculty at this institution are sensitive to diversity issues.
	(69)  64.5
	57.0
	(21)  51.2
	43.9

	20×
	Diversity enriches the educational experience.
	(95)  88.8
	76.7
	(34)  82.9
	85.7

	21
	Diversity does not promote personal growth and a healthy society.
	(5)  4.7
	83.6  *
	(2)  4.9
	87.2  *

	22×
	Diversity strengthens communities and the workplace.
	(98)  91.6
	80.4
	(38)  92.7
	87.3

	23
	Diversity enhances America's economic competitiveness.
	(80)  74.8
	67.7
	(35)  85.4
	76.6

	24
	In general, buildings on this campus are accessible to individuals with disabilities.
	(65)  60.7
	
	(23)  56.1
	

	25
	I feel comfortable attending classes and any other campus activity together with persons with disabilities.
	(105)  98.1
	
	(36)  87.8
	

	26
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(79)  73.8
	
	(21)  51.2
	

	27
	I believe that the students exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(81)  75.7
	
	(24)  58.5
	

	28
	I have encountered discrimination against persons with disabilities on this campus.
	(24)  22.4
	
	(6)  14.6
	

	29
	As far as I know, persons with disabilities feel comfortable at this university.
	(64) 59.8
	
	(22)  53.7
	

	30
	I feel comfortable attending classes and any other campus activity regardless of the sexual orientation of those who attend.
	(101)  94.4
	
	(31)  75.6
	

	31
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(51) 47.7
	
	(17)  41.5
	

	32
	I believe that the students exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(45)  42.1
	
	(13)  31.7
	

	33
	I have encountered discrimination against persons of a gay/lesbian or bisexual/transgender sexual orientation on this campus.
	(30)  28.0
	
	(12)  29.3
	

	34
	As far as I know, persons of a gay/lesbian or bisexual/transgender sexual orientation feel comfortable at this university.
	(48)  44.9
	
	(15)  36.6
	


* in the national survey (Landrum et al., 1999), these items did not include the word "not" in the given statement, and thus reflect the opposite agreement of the statement

Note: N = 148. Responses were made on a 5-point Likert scale: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree. The percentages are based on agreement with the given statements, where both "agree" and "strongly agree" were interpreted as agreement.

× difference of 10% or greater in first two columns

Ø difference of 10% or greater in last two column
Table 6. Comparison of Women and Men on the Diversity Climate Assessment/CDQ-R of URI sample and national sample.
	Items
	(n) % Agreement

	
	Women
	Men

	
	URI
	National
	URI
	National

	1 Ø
	The campus environment is free from racial conflict.
	(31)  34.8
	35.9
	(22)  37.9
	45.1

	2 Ø
	Friendships are more likely to be determined by common interests than by race.
	(66)  74.2
	72.9
	(48)  82.8
	72.4

	3 Ø
	This university actively promotes diversity.
	(55)  61.8
	60.4
	(38)  65.5
	53.1

	4
	As far as I know, minorities feel uncomfortable at this university.
	(20)  22.5
	61.0  *
	(7)  12.1
	62.0  *

	5
	My education on this campus has not included exposure to the history and culture of minority groups.
	(23)  25.8
	58.3  *
	(19)  32.8
	54.8  *

	6
	In general, the relationship between minority and majority students is a friendly one.
	(63) 70.8
	70.0
	(45)  77.6
	70.3

	7
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the multicultural needs of the campus.
	(60)  67.4
	60.9
	(36)  62.1
	63.5

	8×
	I am aware of the content of my university's diversity plan.
	(39)  43.8
	22.0
	(16)  27.6
	21.7

	9
	Taking classes that emphasize multicultural diversity would not enhance my education.
	(12)  13.5
	72.8  *
	(10)  17.2
	60.2  *

	10×
	Recruitment of minority students is an institutional priority.
	(44)  49.4
	33.1
	(23)  39.7
	31.5

	11
	I have encountered racial discrimination on this campus.
	(20)  22.5
	21.8
	(14)  24.1
	21.9

	12×, Ø
	I think that the core curriculum should require courses in multicultural diversity.
	(56)  62.9
	51.3
	(32)  55.2
	42.4

	13
	This university does not provide a new student orientation that adequately addresses multicultural diversity.
	(23)  25.8
	27.0  *
	(14)  24.1
	26.8  *

	14×, Ø
	I feel comfortable going to any campus activity regardless of the racial composition of those who attend.
	(67) 75.3
	64.6
	(47)  81.0
	64.5

	15 Ø
	Hiring practices at this university do not indicate that racial/ethnic barriers are gradually eroding.
	(24)  27.0
	27.3  *
	(25)  43.1
	32.7  *

	16
	Where appropriate, professors address multicultural issues in the classroom.
	(54)  60.7
	61.1
	(31)  53.4
	55.5

	17 Ø
	Diversity on campus improves the quality of my education.
	(67)  75.3
	72.0
	(43)  74.1
	61.6

	18 Ø
	I am satisfied with my educational institution.
	(68)  76.4
	75.0
	(47)  81.0
	70.1

	19 Ø
	The faculty at this institution are sensitive to diversity issues.
	(50)  56.2
	51.0
	(39)  67.2
	50.1

	20
	Diversity enriches the educational experience.
	(80)  89.9
	83.6
	(48)  82.8
	73.5

	21
	Diversity does not promote personal growth and a healthy society.
	(3)  3.4
	87.6  *
	(4)  6.9
	78.5  *

	22 Ø
	Diversity strengthens communities and the workplace.
	(84)  94.4
	86.5
	(51)  87.9
	76.6

	23
	Diversity enhances America's economic competitiveness.
	(73)  82.0
	73.4
	(41)  70.7
	68.1

	24
	In general, buildings on this campus are accessible to individuals with disabilities.
	(51) 57.3
	
	(36)  62.1
	

	25
	I feel comfortable attending classes and any other campus activity together with persons with disabilities.
	(85)  95.5
	
	(55)  94.8
	

	26
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(60)  67.4
	
	(39)  67.2
	

	27
	I believe that the students exhibit sufficient sensitivity to the needs of the disabled population on campus.
	(63)  70.8
	
	(42) 72.4
	

	28
	I have encountered discrimination against persons with disabilities on this campus.
	(18)  20.2
	
	(12)  20.7
	

	29
	As far as I know, persons with disabilities feel comfortable at this university.
	(46)  51.7
	
	(39)  67.2
	

	30
	I feel comfortable attending classes and any other campus activity regardless of the sexual orientation of those who attend.
	(77)  86.5
	
	(54)  93.1
	

	31
	I believe that the faculty, staff and administration exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(43)  48.3  
	
	(25)  43.1
	

	32
	I believe that the students exhibit sufficient sensitivity to the needs of persons of  a gay/lesbian or bisexual/transgender sexual orientation.
	(35)  39.3
	
	(23)  39.7
	

	33
	I have encountered discrimination against persons of a gay/lesbian or bisexual/transgender sexual orientation on this campus.
	(26)  29.2
	
	(16)  27.6
	

	34
	As far as I know, persons of a gay/lesbian or bisexual/transgender sexual orientation feel comfortable at this university.
	(33)  37.1
	
	(30)  51.7
	


* in the national survey (Landrum et al., 1999), these items did not include the word "not" in the given statement, and thus reflect the opposite agreement of the statement

Note: N = 148. Responses were made on a 5-point Likert scale: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree. The percentages are based on agreement with the given statements, where both "agree" and "strongly agree" were interpreted as agreement.

× difference of 10% or greater in first two columns

Ø difference of 10% or greater in last two columns

Table 7. Group differences according to upper or lower class standing.

	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Between Groups
	46.044
	1
	46.044
	6.053
	.015

	Within Groups
	1102.949
	145
	7.607
	
	

	Total
	1148.993
	146
	
	
	


Table 8. Group differences according to ethnic background.

	 
	 
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Diversity Assessment Total
	Between Groups
	597.759
	1
	597.759
	6.173
	.014

	 
	Within Groups
	13364.126
	138
	96.841
	
	

	 
	Total
	13961.886
	139
	
	
	

	Ethnic Issues
	Between Groups
	274.389
	1
	274.389
	5.245
	.024

	 
	Within Groups
	7219.747
	138
	52.317
	
	

	 
	Total
	7494.136
	139
	
	
	

	University Procedure
	Between Groups
	121.374
	1
	121.374
	4.223
	.042

	
	Within Groups
	4081.626
	142
	28.744
	
	

	 
	Total
	4203.000
	143
	
	
	


Table 9. Group differences according to gender.

	
	
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Educational Satisfaction with Diversity
	Between Groups
	46.855
	1
	46.855
	6.162
	.014

	
	Within Groups
	1095.014
	144
	7.604
	
	

	
	Total
	1141.870
	145
	
	
	

	Perceived Overall Benefit of Diversity
	Between Groups
	18.918
	1
	18.918
	9.337
	.003

	
	Within Groups
	287.721
	142
	2.026
	
	

	
	Total
	306.639
	143
	
	
	

	Observed Conflict due to Diversity
	Between Groups
	28.263
	1
	28.263
	4.677
	.032

	
	Within Groups
	876.281
	145
	6.043
	
	

	
	Total
	904.544
	146
	
	
	


Table 10. Correlations between class standing and University Procedure and Educational Satisfaction.

	
	
	Class Standing
	University Procedure
	Educational Satisfaction

	Class Standing
	Pearson Correlation
	1.000
	-.168*
	.186*

	
	Sig. (2-tailed)
	.
	.042
	.024

	
	N
	148
	146
	147

	Satisfaction with University Procedure in regards to Diversity
	Pearson Correlation
	-.168*
	1.000
	.180*

	
	Sig. (2-tailed)
	.042
	.
	.030

	
	N
	146
	146
	145

	Satisfaction with Education in regards to Diversity
	Pearson Correlation
	.186*
	.180*
	1.000

	 
	Sig. (2-tailed)
	.024
	.030
	.

	 
	N
	147
	145
	147


*  Correlation is significant at the 0.05 level (2-tailed).

Conclusion


A number of conclusions may be drawn from the data presented in this report. Before any these are discussed in further detail, several things should be noted. First, the sample size of the present data was small. Thus, any interpretations of this data should not be over-generalized. While this data gives a good impression of the current climate on the URI Kingston campus in regards to issues of diversity, the sample size is not large enough to claim an accurate representation of the entire campus. Further, the sample consisted of undergraduate students only. A campus environment, however, is not limited to the experiences of undergraduate students. Faculty, staff, and graduate students significantly contribute to the formation of a campus climate. Thus, in order to accurately reflect the campus climate in regards to diversity, these populations need to be included in future studies. 

The aim of the present study was to assess the attitudes of the undergraduate population only for a number of reasons. This report was written to offer some comparison between URI and other institutions in terms of diversity climate. This study was also conducted to establish a base-line assessment of the undergraduate diversity climate. It did not aspire to assess the prevalent diversity climate more holistically as other departments at URI are currently undertaken such a research project on a larger scale. 

Another comment should be offered before presenting some interpretations of the findings. None of the statistics offered in this report imply any kind of causality. The current report describes the diversity climate of the URI Kingston campus, but does not explain the reasons for some of the differences found in certain populations. 

Without further ado, we shall proceed to our conclusions.

First, the University of Rhode Island (URI) compared largely similar to other institutions in terms of the diversity climate, as may be seen in tables 2 through 6. Furthermore, URI compared favorably to other institutions in terms of the students’ awareness of a diversity plan, the perceived educational value of diversity, satisfaction with faculty and staff sensitivity and personal comfort with diversity. Thus, the base-line assessment of the current diversity climate seems favorable.

Second, it appears as though the undergraduate education at the URI Kingston campus influences the students’ perception of diversity issues. On the positive side, it seems as though being at URI increases the perceived educational value of diversity and satisfaction with academic training in regards to diversity. On the negative side, such as increased awareness and satisfaction seems to come at the cost of the satisfaction with university procedures in regards to diversity. Thus, the longer students are at URI (i.e. the higher their class standing), the less they are satisfied with the way URI promotes diversity and displays sensitivity towards issues of diversity. The fact that age is not related to these phenomenon adds further strength to the argument that these trends are related to class standing and thus the URI experience. As these findings are highly relevant to the way the university addresses diversity, further address and investigation of these phenomena appear to be warranted. 

Third, particularly interesting, though hardly surprising, was the observed difference in the experience of diversity between students of color and Caucasian students. While it is impossible to say whether these differences are due to perception or to reality, the fact remains that there is a difference. As URI is striving toward becoming more multiculturally competent and aware, and ultimate is striving toward creating an equal environment for members of all ethnic groups, it seems prudent to investigate and address this issue in further detail. Such address seems to be particularly relevant, as the difference in experience appears to stem largely from ethnic issues and university procedures.

Curiously, another difference was observed between the experiences of men and women in regards to diversity issues on this campus. As women have historically been characterized as disadvantaged in terms of sexism for instance, especially in the name of multiculturalism, this fact should likewise not be ignored.

All of these observations offer some insights into the dynamics underlying the current climate on the URI Kingston campus in regards to diversity issues. In order to monitor URI’s progress toward greater multicultural competence, this survey needs to be distributed on a regular basis, either annually or bi-annually. An effort should also be made to strive toward a closer collaboration with other campus based diversity oriented research to offer a more synthesized and thus more accurate portrayal of diversity issues on campus. As pointed out earlier, the attitudes of the undergraduate population offers only one facet of the current diversity climate on campus. Collaboration with other research projects, that include faculty, staff, and graduate student populations, would render a more accurate portrayal of the current diversity climate.

Explanation of General Statistical Terms *

Average (mean, median, mode)
     The mean, median, and mode are indices (measures) of central tendency. The mean is the arithmetic average of scores (the sum of the scores divided the total number of scores), the median is the point that divides the distribution into halves, and the mode is the most frequently occurring score.

Standard Deviation
     Specifically, the standard deviation represents the average deviation from the mean. That is, the standard deviation represents the positive square root of the arithmetic average of the squared deviations from the mean. For example, if the mean of  “self-satisfaction” is 3.5 on a 1-to-5 point scale, and the standard deviation is 1.5, the scores on “self-satisfaction” deviate and vary from the mean an average of 1.5 points.

Correlation
     The correlation, specifically, the Pearson product-moment correlation, is a statistical technique used to assess the extent of the approximate linear relationship between two quantitative variables such as shoe size and height. The extent of the linear approximation between two variables is indexed by the statistic called the correlation coefficient. The correlation coefficient, r, can range from -1.00, to zero, to +1.00. The magnitude of the correlation coefficient, using its absolute value (no -/+ signs), indicates the degree to which a linear relationship is approximated. The greater the distance from zero (- or +), the better the approximation. The sign of the correlation coefficient (- or +) indicates the direction of the linear approximation. For example, a correlation coefficient of .85 (with positive correlations, the + sign is seldom used) between shoe size and height indicates a positive correlation, in that as shoe size increases, so does height. A negative (or inverse) correlation of -.65 between age and height would indicate that as age increases, height decreases. 

     Correlations assess only the approximate linear relationships. One cannot infer any sort of causation. For example, one could not conclude that “large feet cause tallness” or that “increased age causes shortness” and vice-versa.

* From Jaccard & Becker (1990).

Explanation of Analysis of Variance (ANOVA)


Analysis of Variance (ANOVA) is a hypothesis-testing procedure that is used to evaluate mean differences between two or more treatments or groups. As with all inferential procedures, ANOVA uses sample data as the basis for drawing general conclusions about populations. It can be used to evaluate the significance of mean differences in a wide variety of research situations and is one of the most commonly used hypothesis-testing procedures (Gravetter & Wallnau, 1995). 


In this case, the tested hypotheses were that all groups, men and women, freshmen, sophomores, juniors and seniors, Caucasian students and students of color, would not differ in their responses to the Diversity Climate Assessment 2001. Differences in scores may be due to a variety of reasons, and thus, it is necessary to evaluate the probability of the group differences to be due to the membership in this group and nothing else statistically. ANOVA is such a procedure.
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